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Including Latino Immigrant Families, Schools,
and Community Programs as Research Partners
on the Good Path of Life (E/ Buen Camino de la Vida)

Catherine R. Cooper, Jane Brown, Margarita Azmitia, and Gabriela Chavira

in industrialized countries, students’ pathways through school to
work have been described as an academic pipeline. Many democ-
racies have laws regarding equal access to education, and each class
of 5-year-olds begins school representing their community’s derno-
graphics. But so many low-income, ethnic-minority, and immigrant
youth — especially males —leave school and its career opportunities
that as 20-year-olds, they are less likely to be in coliege and more
likely to be in prison than middle-income, ethnic-majority youth. As
immigrant and ethnic-minority youth make up growing segments
of school enrollments and populations in many nations, the aca-
demic pipeline problem has emerged as immigdrants, refugees, and
guest workers remain in host countries and try sending their chil-
dren through school. A college education is not the only definition
of success in life, but in all ethnic groups education is strongly linked
to income, and youth who leave school with low skills face lives of
poverty that may lead them toward illegal work. Most programs
to address the academic pipetine problem focus on early childhood
or the years from high school to college, with only a few focusing on
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childhood. Still, after years of civil rights laws, programs, and policies,
progress has stalled, so new cealitions are working on the academic pipe-
line problemn, and scholars are rethinking theories, research methods, and
their relationships with research participants.

Rethinking Theorfes: Capital, Alienation, Ecocultural,
and Challenge Models

Debates on ethnic diversity, inclusion, and schooling reach across the
social sciences, with scholars participating actively in these interdiscipli-
nary coalitions around the pipeline problem (Cooper and Denner 1998).
Capital models suggest that children with college-educated parents develop
college-based career identities and achieve at higher levels than those
whose parents have less education, thereby reproducing social hierarchies
from one generation to the next (Coleman 1988). Alienation models (Ford-
ham and Ogbu 1986) argue that racial and economic barriers dim ethnic-
minerity parents’ high hopes for their children’s future and their families’
upward mobility. These barriers also foster their children’s oppositional
identities that affirm ties with peers and buffer against failure in school and
work. Ecocultural models, based on Vygotsky’s sociohistorical analysis of
cultural continuity and change, suggest that all families have tools for adap-
tation and well-being for children that foster change or continuity across
contexts (Reese et al. 1995, Weisner, Gallimore, and Jordan 1993). Varia-
tions in families’ circumstances, goals, and adaptation strategies are asso-
ciated with variations in school performance. And challenge models, such
as the Bridging Multiple Worlds Model (Cooper 1999), suggest that chal-
lenges such as immigration, poverty, or racism can motivate children and
youth to succeed on behalf of families and communities and prove gate-
keepers wrong, and that challenges in the context of support foster career
and college identity formation.

The Bridging Multiple Worlds Madel links concepts from anthropology,
psychology, sociology, economics, and education to discover how youth
navigate their worlds of families, peers, schools, and communities in iden-
tity development and pathways to adulthood. This muitilevel model maps
how individuals, relationships, institutions, and cuitural communities can
each serve as a bridge across worlds as students move along these path-
ways. Although past research on ethnic diversity and the pipeline problem
has focused on dropouts, new research asks under what conditions immi-
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grant, low-income, and ethnic-minority students persist and succeed in
school. This model predicts that students who coordinate resources with
challenges will be more successful navigating their personal, relational, in-
stitutional, and cultural pathways to college and adult work and family
roles. Five key elermnents are highlighted in the model:

1. Demagraphics along the academic pipeline-— of families’ national origin,
ethnicity, home languages, education, and occupation— reflect diver-
sity and equity in access 1o education from childhood to college,

2. Children's identity pathways 1o college, careers, and family roles start
in childhood and link generations.

3. Children's math and language academic pathways to college and careers
start in childhood and emerge in five patterns: consistently high, de-
clining, “back on track” (declining, then increasing), increasing, and
persisting with low grades.

4. Challenges and resources exist across children’s worlds of families, peers,
schools, and communities.

5. Cultural research partnerships reach across lines of national origin, eth-
nicity, social class, and gender; they can boost resources across worlds
for pathways to college and connect children, families, schools, com-
munity programs, and university staff all as researchers.

In collaboration with colleagues and students, we have conducted a se-
ries of studies to test, clarify, and apply the Bridging Multiple Worlds Model
in communittes with diverse cultural and ethnic groups, including Ameri-
can youth of African, Chinese, Filipino, Latino, European, Japanese, and
Vietnamese descent as well as Japanese youth (Cooper 1999; Cooper et al.
2002). We traced rmath pathways from three samples (academically inclu-
sive school-based samples, selective programs, and competitive programs)
and mapped variation within cultural groups and similarities and differ-
ences across groups (Cooper 2001).

This chapter focuses on two of these studies. Study 1 involves an inclu-
sive school-based sample of 100 low-income Mexican American and Euro-
pean American children whom we followed as they moved from elemen-
tary to middle school (Azmitia and Brown 2002; Azmitia et al. 1996;
Azmitia and Cooper 2001). We traced continuity and change in the aspira-
tions of the parents and children as well as parents’ guidance toward at-
taining these goals. Study 2, part of the MacArthur Foundation California
Childhoods Project, involves over 500 youth in the Cabrillo Advancement
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Program (CAF), a selective community college outreach program that
awards scholarships to sixth-grade students from low-income families and
offers activities to help students stay on track to coliege (Cooper, Denner,
and Lopez 1999). In this chapter we draw from these two studies to show
how mixed-methods research advances science, policy, practice, and in-
clusiveness for successful pathways through childhood.

Inclusion and Mixed Methods: Two Approaches

In studying inclusion in educational opportunities among ethnically diverse
youth and families, we have found two mixed-methods approaches espe-
cially valuable: linking longitudinal case studies to quantitative variable-
based analysis and building interpretive cycles in cultural research partner-
ships. These partnerships reach across lines between community insiders
and outsiders and among science, policy, and practice and across levels of
analysis from cultural communities to institutions, relationships, and indi-
viduals over time (Cooper 1997; Denner et al. 1999). These two approaches
not only build pathways to college for youth and families but, by using
them together, strengthen ecological validity by considering local meanings
and external validity by comparing within and across groups through sta-
tistical analyses.

Linking Variable- to Case-Based Analyses over Time

In comparing models of pathways through childhood, we have as-
sessed group patterns through variable-based longitudinal analyses and de-
veloped longitudinal case studies to map configurations of demographics,
identities, resources, and chalienges across worlds in predicting each child’s
academic pathway. We draw on qualitative case study methods (Mertens
1994) to conduct theory-based work, in which scholars develop research
questions from theoretical models; derive hypotheses from models; spec-
ify units of analysis; map the logic linking hypotheses to data and criteria
to interpret findings; specily methods, including samples, measures, and
data analysis; report results by mapping data in terms of hypotheses or
questions; and discuss findings by linking data to the original model,
refining the model, and comparing findings with other models. These steps
are typical of quantitative analyses but are not always applied in case stud-
les. We also use Qualitative Comparative Analysis (QCA; Ragin 1994) in
Study 2.
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Cultural Research Partnerships and the Interpretive Cycle

We conducted individual and group interviews to develop surveys that
include open-ended questions, and we used multivariate statistical analy-
ses with Prediction Analysis (von Eye and Brandtstadter 1988} and QCA
{Ragin 1994) to examine students and families as cases. This cycle includes
participants’ and researchers’ insights about both quantitative and qualita-
tive findings. Participants’ reflections deepen our understanding of pov-
erty, immigration, racism, early parenting, incarceration, physical disabil-
ity, and gender, and how, paradoxically, such obstacles are also resources
for some youth when they operate —in the words of one program direc-
tor—as “good burdens” that motivate students to succeed. We use these
reflections in analyzing our initial qualitative and quantitative results.
These mixed-methods strategies have led to productive revisions of our
model, measures, and applications. Getting quantitative methods to cap-
ture what we know qualitatively as part of traditional science is usually not
discussed in published articles. Although scholars have done this for years
as pilot work, formalizing and presenting this cycle strengthen our science,
policy, and practice (Greene and Caracelli 1997).

Study 1, Latino Immigrant Parents’ Beliefs about and Guidance
for Their Children's Good Path of Life

A recent study by members of our Study 1 research team focused on par-
ents’ concepts of the “good path of life (el buen camino de la vida)—first
studied by Reese et al. (1995). (The following discussion draws extensively
on Azmitia and Brown 2002.) The concept of the “good path of life” is com-
mon across many cultural coramunities. Reese and colleagues found that
Latino parents spontaneously offered beliefs about the path of life when
answering questions about their hopes and dreams for their children’s fu-
tures. Parents mentioned challenges children faced staying on the good
path of life and guidance they used to help them. They also held high aspi-
rations for their children's education (Cooper et al. 1994; Goldenberg and
Gallimore 1995; Henderson 1997) that were part of their beliefs about
moral development (Delgado-Gaitdn 1992; Reese et al. 1995, Valdés 1996).
In particular, immigrant Latino parents articulated a concept of educacion
that was broader than what the English word “education” conveys, with
moral development as its central component and school achievement only
one element. Parents used the metaphor of following the good path of life,
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el buen camino de la vida, to explain their goals as a set of beliefs that related
moral development to schooling and more general positive and negdative
development. In figure 1.1, Goldenberg, Gallimore, and Reese (chap. 1, this
volume) show the embedded nature of moral and academic well-being in
the concept of the good path of life.

We built on the work of Reese and her colleagues to investigate two key
questions. First, we examined parents’ descriptions and definitions of the
good and bad paths of life for their own children as they moved from child-
hood to mm_:% adolescence, parents’ explanations for where and how they
placed their children on the path of life, the challenges they saw ahead for
their children, and what guidance they used along the path, th rough cross-
roads, or to help their children get back on the path. In contrast to Reese
et al.’s interviews with parents of younger children, we focused on parents
of older children in the transition to adolescence. This time is especially sa-
lient for immigrant Latino parents, who have expressed concern that in the
United States, older children spend more time outside the family and un-
der the influence of “malas companias” {bad influences, typically peers)
than in their home couniries (Kroesen, Reese, and Gallimore 1998).

Second, we examined to what extent parents’ beliefs and practices
showed variation and change within a cultural community. Do parents’ be-
liefs about the good path of life change aver time? Previous research shows
that parents’ beliefs about development influence their guidance (Good-
now 1988; Sigel and McGillicuddy-Delisi 1992) and that shared values
and beliefs also organize and motivate practices of cultural communities
(Strauss 1992). Immigration, schooling, and knowledge about parenting
can change parents” and communities” beliefs and practices (Harkness,
Super, and Keefer 1992; Sabogal et al. 1987). Rather than assume unifor-
mity across a community, we explored variation among Latino families
(Leyendecker and Lamb 1999; Romo and Falbo 1996).

To do so, we asked to what extent parents held different beliefs for dif-
ferent children in the family. We anticipated similarities across parents in
their general ideas about the path of life but variation in views of their own
children, including where they saw each child on the path, challenges they
saw ahead, and ways parents guided them. For example, if siblings had dif-
ferent peers or academic profiles, parents’ beliefs about challenges their
children faced and guidance to help them stay on the good path rnight also
differ. We considered whether parents saw different challenges for their
younger and older children and whether their guidance strategies changed
when one child strayed off the good path or was at a crossroads. Just as par-
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ents’ expectations for their children’s achievement may change to reflect
changes in their schoo! performance (Goldenberg et al. 2001), parents may
also reexamine other beliefs about development when problems arise. In
sum, we elicited immigrant Latino parents’ descriptions and definitions of
the good and bad paths and asked them to explain where each child was
on the path, challenges the child faced, and guidance the parent used.
We examined parents’ beliefs about younger and older siblings to assess
whether children’s age, gender, or experiences influenced parents’ beliefs.

Methods

Research participants. Participating families were drawn from a larger
study of the transition from elementary to middle school among 100
low-income Latino and European American families (Azmitia et al, 1996;
Azmitia and Cooper 2001; Cooper et al. 1994). The 27 Latino families who
are the focus of this report each had two siblings, the younger in the first
year of middle school (the target child in the larger study) and the older also
in school. The younger children were 11 or 12 years old at the beginning
of the study, and older siblings ranged from 12 to 18. All but three fathers
and all but two mothers were born in Mexico, with fathers averaging
7.6 years of education and mothers, 7.4 years. Most parents worked in
semiskilled or unskilled occupations, typically in hotels, restaurants, facto-
ries, or canneries. All but three families had annual incomes of $40,000 or
less, and children were receiving free or reduced-price lunches at school.

The path of life interview. Parents were interviewed at home in their lan-
guage of choice, typically Spanish. Interviews were audiotaped and par-
ents’ answers transcribed and coded in the language of the interview. The
interviewer showed parents two diagrams: (1) a straight path with lines
showing crossroads and challenges and (2) a path forking into el buen
camino (the good path) and el mal camino (the bad path), with the fork la-
beled encrucijadas (crossroads) and retos (challenges) and connecting paths
between the forks to show that a person might stray from the good path
but return to it (see fig. 11.1). Parents were asked to choose the path dia-
gram that best fit their idea of the good path (el buen camino) for the inter-
view. Most Latino parents chose the forked path.

Parents were then asked the following open-ended questions:

What does “the good path of life” mean to you? (;Qué significa para
usted “el buen camino de la vida"?) What does the “bad path of life” mean
to you? (;Qué significa para usted “el mal camino de la vida"?)
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H 1.4
Encrucijadas / Crossroadg

Retos / O:m__m:om,m

El buen camino

The good path

Figure 11.1. Diagram for the path of life interview {Azmitia et al. 1994, revised 1998)

Each of the following questions was asked about the younger and older
siblings:

Thinking about your child and this idea of the good and the bad paths,
could you point to the place where you would put him/her at this time?
Why would you choose this place? (Pensando en su hijo/a y en esta idea del
buen y el mal camino: jPodria usted decirme donde pondria a su hijo/a?
iPor qué escogeria usted ese lugar?) (The parent wrote the child's name on
the diagram at the identified location.)

Has there been a time in the past that you thought that your child was
on the bad path or at a crossroads? If yes, how old was he or she? Why do
you think that he or she was there? (;Ha habido alguna vez en el pasado
que ud. penso que su hijo/a estaba en el mal camino o en las encrucijadas?
Si es asi, jqué edad tenia? jPorqué piensa que su hijo/a estaba alli?)

What do you think the challenges of staying on or choosing the good
path mighi be for your child? (;Cuales piensa usted que son los retos que
va a encontrar su hijofa para que siga el buen camino o sobrepase las en-
crucijadas?)

Is there anything you are doing to keep your child on the good path?
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(¢Esta usted haciendo algo para que su hijo/a siga en el buen camino [o es-
coga el buen camino]?)

Inductive thematic coding of interviews. Themes from parents’ responses
were derived inductively from transcripts on four topics: parents’ descrip-
tions of the good and bad paths of life, their explanations for where each
child stood relative to the good path, challenges parents anticipated for
their children’s progress along the good path, and guidance parents used to
encourage their children to stay on the good path or return to it if they
strayed.

Parents’ descriptions of the good path included four themes: (1) respect
for values and morals reflecting aspects of the concept of educacidn, in-
cluded showing proper demeanor, living a moral and responsible life, be-
having as parents had taught, being responsible to home and family, being
a respectful person, and developing oneself spiritually; (2) avoiding bad
influences, drugs, vices, and bad companions; (3) education and work, in-
cluding realizing one's goals and performing well in school and work; and
{4) marriage and family, without mentioning family values or obligations.

Parents’ descriptions of the bad path included six themes: (1) alcohol
and drug use; (2} bad companions; (3} poor character; (4) being estranged
from home; (5) illegal activities; and (6) abandoning goals.

Explanations for why parents placed their children at a particular place
on the path included four themes: (1) peer influence, (2) developmental
stage, (3) behavior, and (4) character or attitude.

Up to three themes were coded in parents’ answers concerning the chal-
lenges they anticipated for each child: (1) peer influence, including boy-
friends or girlfriends; (2) school-related, including academic and social chal-
lenges and violence or gang activity at schools; (3) adolescence; (4) drugs;
and (5) personal character {including mood or attitude).

Up to three themes were coded for each parent’s response to the forms
of guidance they used, with five themes emerging: (1) consejos (advise and
teach values); (2) role model; (3) emotional support; (4) monitor or restrict,
and (5) involve outside assistance, including school, therapists, or church.

Coders made global ratings of whether or not parents expressed con-
cern about each child's progress on the good path, with particular attention
to where parents indicated the child was on the path diagram and whether
they believed the child had ever strayed off the good path or been at a
crossroads. Parents were also asked explicitly how often each child made
them proud, whether always, often, occasionally, or never.

The two coders who developed the coding system coded all transcripts
and resolved differences by consensus. Reliability was established using
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transcripts from nine families. The percent agreement and modified kappa
for each code were Good Path (0.89, 0.83), Bad Path (0.95, 0.94), Expla-
nations (0.94, 0.93), Challenges (0.88, 0.87), Guidance (0.88, 0.87), and
Concern (0.95, 0.90).

Key Findings

Latino parents’ beliefs and guidance about their children’s life path-
ways, consistent with the ecocultural models of Reese and her colleagues,
empbhasized the encompassing moral qualities of these pathways. In addi-
tion, consistent with the Bridging Multiple Waorlds Model, although parents
saw peers as the greatest challenge for children staying on the good path,
most indicated their fears had not yet been realized. For children at a cross-
roads or on the bad path, peers were a major factor in parents’ views of
what had derailed them. Parents were more concerned about older than
younger siblings. Consejos (advice) was the most frequently used guidance
strategy, although parents experiencing difficulties with their children also
restricted and monitored their activities.

The good and the bad paths. Table 11.1 presents themes parents most
frequently expressed in defining the good and bad paths of life. The most
frequent concerned being respectful and maintaining high morals and val-
ues and avoiding bad influences, or malas companias (bad company), typi-

Table 11.1. Themes from Parents’ Descriptions of the Good and Bad Paths
of Life Following Child’s Transition to Junier High School

Theme Percent {frequency)}
Good path:
Respect, morals, and values 81 22)
Aveiding bad influences 335(9)
Education and work 33 (9
Marriage and family 11(3)
Bad path:
Alcohol and drug use 56 (15)
Bad companions 33 (9
Poor character 26 (7)
Being estranged from home 15 (4)
Illegal activities (95
Abandoning goals [4(4)

Source: Azmilla and Brown 2002.

Nore: The sum of percentages exceeds | 00 because parents could cite more than one theme. No parent’s descriplions
included more than two themes.
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cally peers. Education and work were always associated with morality.,
Some parents emphasized studying or working hard, while others stressed
achievement, Several parents linked education with moral development,
as when one explained that without an education one was more likely to
follow a bad path. Marriage and family themes were cited by parents of
both girls and boys. Descriptions of the bad path were more specific be-
haviors and activities, with alcohol and drug use most frequent. Multiple
activities were often cited, inciuding andar en la calle (hanging out in the
streets), associating with malas compariias {bad company}, and engaging in
gang activity.

To explain where their children were on the path, parents cited their
children’s behavior, their peers, and children’s character or attitude; par-
ents cited peers as challenges for their children more than three times as
often as school. Parents gave consejos about three times as often as moni-
toring or restricting children’s activities. Interestingly, emotional support
was less frequently cited as a strategy for keeping children on the good
path, and seeking outside assistance was rare.

Age and gender paiterns. Table 11.2 compares the patterns of parents’
explanations, challenges, and guidance on the good path for the younger
and older siblings. When the number of parents citing different themes in
explanations, challenges, and guidance was compared with McNemar’s
chi-square test for related samples (Siegel and Castellan 1988), more par-
ents cited peers' influence on older than younger siblings in their explana-
tions (40% vs. 14%, z = 2.83, p < .01) and as challenges for daughters
(37% vs. 22%, z = 2.64, p < .01). Parents of daughters more often said
they monitored or restricted activities than did parents of sons (35% vs.
19%,z=—3.18, p < .01).

Similarities and variation in parents’ concern and pride. Similarities in
parents’ beliefs about the good path, challenges, and guidance may reflect
enduring cultural belief systemns (D’Andrade and Strauss 1992) or more
universal concerns that children live a moral life and avoid bad peers.
Among our sample of 27 families, 5 expressed concern about younger and
16 about older siblings. Parents who did not express concerh were more
likely to report using advice (consejos) (73% vs. 62%,z = —2.56, p < .05),
but parents who did so were more likely to monitor or restrict their chil-
dren (43 % vs. 13%, z = —2.00, p < .05). Thus, parents used more direct
interventions when their children were already engaging in behaviors that
concerned them.

To look more closely at similarities and variation within families, we
used Prediction Analysis (von Eye and Brandtstadter 1988). Prediction
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Table 11.2. Themes in Parents” Explanations for Placement of Younger and Older
Siblings on the Path of Life, Child’s Challenges in Staying on the Good
Path, and Parents’ Guidance

Percent (frequency)
Theme Younger Older Total
Explanations:
Behavior 71 (15) 44 (11) 56 (26)
Peer . 14 (3) 40 (10) 28 (13)
Personal character or attitude 33 (7) 24 (6) 28 (13)
Developmental stage 24 (5) 12 (3) 17 (8)
Other 9(2) 16 (4) [3 ()
Challenges:
Peers 74 {(18) 73 (19 74 (37)
School related 17 (4) 32(8) 24 (12)
Diugs 13 (3) 4(1) 84
Personal character or attitude 13 (3) 2 B (4
No challenges 8 (2) 4 (1) 6 (3)
Adolescence 4 (1) 0 2
Other 17 (4) 15 (4) 16 (8)
Guidance:
Consejos {advice) 64 (16) 73 (19) 69 (35)
Monitor or restrict 28 (7 23 (6) 25(13)
Emotional support 20 (5) 19 (5} 19 (10}
Role model 16(4) 4(1) 10 (5
Quiside assistance 9(2) 8(2) 8 (4}
Other 4 (1) 15 (4} 10 (5)

Source: Azmitia and Brown 2002,
Nore: The sum of percentages exceeds 100 because parents coukd give more than ene response: up to three were ceded
per parent.

Analysis tests specified relations among cross-classified categorical data to
assess hypothesized associations between two or more categorical vari-
ables or attributes. Like chi-square analysis, computation is based on cross-
classifying predictors with criteria and tests the difference between ob-
served and expected frequencies, but unlike standard chi-squares,
prediction analysis compares estimated with observed cell frequencies
only for particular cells specified a priori rather than across all cells. These
“hit cells” contain events confirming the prediction. The success of a pre-
diction is defined by a proportional reduction in errors, represented by
“del” (von Eye 1990; von Eye and Brandtstadter 1988). Del is a descriptive
statistic that indicates “strong” or “weak” support for a hypothesis evident
in a data matrix and hit cell pattern. Predicticn Analysis can gdenerate a

Research Partners on the Good Path of Life E7al

measure of statistical probability (z), but because z depends on sample
sizes (power), strong descriptive evidence can support a particular hypoth-
esis yet not be statistically significant.

We used Prediction Analysis to examine parents’ concerns about one
or both children, expressed during their path-of-life interview, in relation to
pride in their younger child. Parents’ interviews were rated as not con-
cerned about either child, concerned abour the older sibling only, or about
both. Parents’ reported pride in their younger child was coded as “always,”
“often,” or “occasional-to-rare.” We tested the hypothesis that those par-
ents not concerned about either child would be more likely to report they
were always proud of their younger child, those concerned about the sib-
ling would be more likely to report they were often proud of the younger
child, and those concerned about both children would be more likely to be
occasionally-to-rarely proud of their younger child. Prediction Analysis (see
table 11.3) ylelded strong support for the hypothesis that parents’ pride in
their younger child was tempered by concern about both children on the
path of life (z = 2.75, del = .38). As part of our interpretive cycle, we con-
tinue to learn about interrelations of feedback about one child for parents’
views of other children and how the family as well as individual children
may be key units of analysis for understanding successful pathways
through childhood.

Longitudinal case studies. When we conducted follow-up case studies,
parents who saw their children on the bad path or crossroads saw school

Table 11.3. Prediction Analysis: Is Parents’ Pride in the Younger Child Tempered
by Concern about One or Both Children on the Path of Life?

Make you proud?

Concern on Occasional-
path interview Always Often to-rare
Neither 6* 2 3

3.67 4.07 326
Sibling only 2 7" 2

3.67 4.07 3.26
Both 1 1 3*

167 1.85 1.48

Nole: Asterisks (*} represent the “hiz cell™ pattern for this hypothesis, and expecied frequencies are shown in ilalics in
each cell. Prediction Analysls Indicated “strong support” for this hypothesls (del = 38, z = 2.75), with a 35% reduction
in the proportion of errors abserved by applylng the prediction o the model, These findings point 1o how feedback and
adaplation regarding one child are linked to parents’ views of others. with the family a key unit of analysis in successful
pathways.
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as key to children's protection and safety, while parents of children more
clearly on good paths saw greater continuity across families and schools in
promoting longer-term moral, school, and career goals. Although there
were not enough European American families in the sample with two ado-
lescent children to conduct the analyses reported in this chapter, we still
asked these families to place their adolescent children on the path and an-
swer the same questions as we asked the Latino parents.

The interpretive cycle in cultural research partnerships. In the bilingual
newsletter from this project to participating families, Azmitia conveyed
findings by combining quantitative and qualitative insights about the path
of life:

We asked parents to tell us where on the path of life they saw their chil-
dren and what challenges they might face in the future. Here's what they
said: 84 % believed their children were on the good path; 15% placed
their children at the crossroads of the path of life and one parent thought
her child was already on the bad path; 19% reported they believed their
children had been on the bad path . . . because they were hanging out
with the wrong crowd of friends, doing poorly in school or ditching
school, or had been caught using drugs (typically boys) or shoplifting (typi-
cally girls), and 70 % said bad friendships and peer pressure were the
most serious challenges their children would face. Ways parents keep chil-
dren on the good path or help them through the crossroads included talk-
ing, giving advice, and teaching values about right from wrong, monitor-
ing their activities, praising them or doing something special when they
behaved well, and keeping them busy so they wouldn’t have time to stray.

Following the distribution of the newsletter, Azmitia conducted workshops
for parents and teachers at the participating schools to discuss these find-
ings, where parents expressed concern about their children's safety at
school with peers and asked for greater supervision by teachers on the
playground. The concordance of parents’ and teachers’ concerns about
peers led us to continue our work with them and with the children on peers
as challenges and resources on the path of life.

Thus, longitudinal case studies and the interpretive cycle of interview-
ing parents as cultural insiders, inductive coding and statistical analyses by
researchers, and continued exchanges with families and youth helped us
understand how immigrant parents guide their children as they adapt to a
new country. This work strengthens partnerships with families and schools
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by illuminaring both similarities and differences in guidance strategies in
other ethnic-minority and ethnic-majerity families.

Study 2, Sixth-Grade Summers: A Cultural Research Partnership
with a Community College Outreach Program

In this partnership, which began in 1995, we trained ethnically diverse col-
lege students working in community programs as researcher-practitioners,
enhancing their mentoring skills, educational leadership, and university
studies. We built on their roles as front-line staff of programs and as stu-
dents. In the project, we embedded Bridging Multiple Worlds measures in
program activities and interviewed youth, young adults, parenis, teachers,
program executives, and funders to map factors that create resources for
students as they move across their worlds of families, peers, and school
and along the academic pipeline.

We helped the program in monitoring indicators of success with re-
search tools and data analysis systems to foster students’ progress, gain
feedback about program effectiveness, and sustain program funding. With
the director, we set up a longitudinal database for children’s program at-
tendance, grades, and demographic data as well as program essays so staff
could ask questions useful to them, such as: What “kind of kid” partici-
pated and who did not? Who attended particular activities such as tutoring?
Did students’ grades rise and fall or were they stable? What did graduating
students believe were the maost valuable program components and what
did they suggest for improvement? The database also included responses
to the annual Summer I[nstitute activities based on the Bridging Multiple
Worlds surveys (Dominguez et al. 2001).

Methods

Research participants. in one analysis from this larger study (Denner
et al., in press) we traced the experiences of 116 students, 76 girls and 40
boys (typical for college outreach programs, girls outnumbered boys), who
entered the program from 1995 to 1997. Students were mostly Latino and
almost all of Mexican descent. As part of selection, students were consid-
ered low-income by their eligibility for free and reduced-price school lunch
programs. Participants were chosen by teachers and the program director
based on application essays as well as their potential, motivation, and






